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Overview 

High-quality curricula can have a significant impact on student learning outcomes (Steiner, 
2017). Curricula defines the essential content to be taught and how deeply to teach it so that 
each student has access to rigorous academic experiences and instructional supports to meet 
academic standards. Curriculum is not a textbook or a set of instructional materials. It is the 
comprehensive academic content and assessments aligned to standards. Curriculum builds 
instructional coherence within and across grade levels and reflects a clear vision about student 
learning and achievement. Curriculum includes but is not limited to a scope and sequence; 
measurable goals and student learning outcomes; instructional scaffolds and benchmarks; 
supporting instructional materials; and formative and summative assessments.   
 
In August 2019, the Maryland State Board of Education adopted revisions to Code of Maryland 
Regulations (COMAR) 13A.04.12.02 and 13A.04.14.02 requiring each local school system to 
demonstrate evidence that curricula for English language arts (ELA) and mathematics align to 
Maryland College and Career Ready Standards. Acceptable forms of evidence include a vetting 
report produced by the Maryland State Department of Education (MSDE); a vetting report 
produced by a nationally recognized external party; or documentation of national ratings to 
demonstrate alignment to Maryland Career and College Ready Standards and level I or II 
evidence level as defined by the Every Student Succeeds Act.  
 
The Maryland Every Student Succeeds Act Consolidated State (ESSA) plan requires schools that 
have been identified for comprehensive support and improvement (CSI) to use ELA and 
mathematics curriculum that has been vetted by the MSDE. CSI schools are the lowest 
achieving five percent of Title I schools or high schools that do not graduate one third or more 
of their students based on the four-year adjusted cohort graduation rate. Baltimore City Public 
Schools has 31 schools identified for comprehensive support and improvement  
 
Current information about Baltimore City Public Schools’ performance compared to the State is 
shown in Table 1. The data shows the percent proficient for all students who met or exceeded 
expectations on academic content standards on the grade 10 state assessment. 
 
 

http://www.dsd.state.md.us/comar/comarhtml/13a/13a.04.12.02.htm
http://www.dsd.state.md.us/comar/comarhtml/13a/13a.04.14.02.htm
https://www.marylandresourcehub.com/evidence-based-faq
https://www.marylandresourcehub.com/evidence-based-faq
https://www2.ed.gov/admins/lead/account/stateplan17/mdconsolidatedstateplanfinal.pdf
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Table 1. Shows the percent proficient on the 2019 English Language Arts state assessment (PARCC) for grade 10 as reported  
on Maryland Report Card.  

 
This report is a summary of findings compiled by the curriculum vetters to evaluate the 
Baltimore City Public Schools English language arts English 9 and English 10 curriculum program 
describing areas of promise, opportunities for growth, and recommendations for improvement. 
The MSDE is committed to supporting curricula improvements and associated professional 
learning experiences for Baltimore City Public Schools in alignment with recommendations 
presented in this report. 

The Vetting Process 

The vetting process consists of six steps identified in Figure 1. The first steps include selecting 
curriculum vetters with demonstrated expertise in standards and curriculum analysis. 
Curriculum vetters participate in multiple face-to-face training workshops and virtual check-in 
support by the MSDE. Vetters review and evaluate approximately 20-25% of school system 
curricula. The process culminates with a summary report highlighting areas of promise, 
opportunities for growth, and recommendations to maintain or improve curriculum based on a 
criterion-referenced rubric. 
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Figure 1. Summarizes the steps involved in vetting a school system curriculum led by the Maryland State Department of Education. 

https://reportcard.msde.maryland.gov/


English Language Arts Curriculum Vetting Report: Baltimore City Public Schools 

 

March 2020  7 
 
 

Step 1: Selection of Curriculum Vetters 
 
The Office of Leadership Development and School Improvement at the MSDE released an 
invitation to secure curriculum vetters to evaluate English language arts and mathematics 
curricula to determine the extent to which each grade level or course is aligned with the 
Maryland College and Career Ready Standard (MCCRS). The invitation was sent to each local 
school system’s central office leaders who oversee curriculum and instruction, to deans of 
colleges of education, and the general public. Sixty-seven individuals applied for curriculum 
vetting positions, 27 were selected.  
 
Criteria for Selecting Vetters 
Criteria to select highly qualified individuals began with collaboration between the Office of 
Leadership Development and School Improvement and the Division of Curriculum, Instructional 
Improvement, and Professional Learning at the MSDE. A protocol was established to identify 
curriculum vetters who met essential qualifications and at least one preferred qualification.  
Using the protocol, each applicant was required to submit an updated resume, transcripts, 
teaching certificate, and a sample of a standards-aligned lesson for the content for which they 
applied.  Applicants had to meet all essential qualifications (Level 1) and at least one preferred 
qualification (Level 2) to be considered for an interview (Table 2). The qualifications listed 
below were communicated in writing through the invitation to apply and were detailed in the 
online application.  
 

Criteria for Selecting Highly Qualified Vetters 

Level 1: Met All Essential Qualifications Level 2: Met at Least One Preferred Qualification 

● Hold or be eligible for Advanced Professional 
Certificate (not applicable to non-school system 
applicants). 

● Exhibit experience in identifying and implementing 
curriculum aligned with the Maryland College- and 
Career-Ready Standards. 

● Provide an updated resume that demonstrated 
essential qualifications. 

● Provide at least one reference. 
● Provide a sample standards-aligned lesson for the 

content or grade-level for which applicant applied. 

● Experience as a curriculum/instructional leader 
(Specialist, Coordinator, Supervisor, etc.) in one of 
Maryland’s school systems; and/or 

● Experience in teaching a course(s) in curriculum at a 
Maryland Institute of Higher Education; and/or  

● Experience in working with the MSDE in developing 
or reviewing state assessment items; serving as a 
Master Teacher; writing example lessons; or 
leading ELA or mathematics professional learning 
experiences focused on standards.  

Table 2. Essential and preferred qualifications necessary to be invited to interview as a curriculum vetter for the MSDE.  
 

Applicants who met the essential qualifications, matched an open vetting position, and met at 
least one of the preferred qualifications were invited to interview as potential candidates for a 
vetting position. Applicants who did not satisfy all essential qualifications and/or did not meet 
at least one preferred qualification were placed in a pool for consideration of a future 
opportunity with the MSDE and were not invited to interview.  
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Interview Scoring Rubric and Selection 
Candidates were evaluated and selected by reviewing all parts of the interview process to 
include: knowledge and experience indicated on the resume; the quality of the lesson plan 
sample submission; at least one verifiable reference; and the composite scores from the 
interview panel questions.  

 
Candidates were rated as Recommended with Reservation, Recommended, Highly 
Recommended, or Not Recommended. In determining key attributes that delineated the 
Recommended category and Highly Recommended, the interview panel carefully reviewed 
resumes and lesson plan samples. For more information on the curriculum vetters, please see 
Appendix D. 
 

Step 2: Training of Curriculum Vetters 
 
Curriculum vetters participate in continuous in-person and virtual training throughout the 
vetting process to ensure a reliable and valid evaluation was conducted using the tools 
developed by the MSDE. The English Language Arts 3-10 Grade Level Rubric was developed 
from research-based practices and exemplars rubrics such as the Educators Evaluating Quality 
Instructional Products (EQUIP), the Instructional Materials Evaluation Tool (IMET), and the 
Grade-Level Instructional Materials Evaluation Tool/Quality Review (GIMET-QR). The Maryland 
State Department of Education developed four English language arts Curriculum Vetting Rubrics 
for kindergarten, grade 1, grade, 2, and the 3-10 grade band to allow a differentiated review 
based on the explicit differences in anchor standards for the Maryland College-and Career-
Ready Standards and Vertical Progressions. The key criteria for English Language Arts/Literacy 
include:  

1. alignment with Maryland College- and Career-Ready Standards; 
a. Grade K-2 focus of both Foundational Skills Anchor Standards 2 and 3 only and 

the Reading Literature, Reading for Information, Writing, and Language Strands;  
b. Grade 3-8 state-assessed strands only; 

2. evidence of key shifts for English language arts;  
3. instructional supports to build proficiency and independence; and  
4. assessment design and purpose. 

 
Through Key Feature I, curriculum is examined to determine the extent to which the breadth 
and depth of the MCCRS were met. Key Feature II looks for evidence of the shifts including 
access to complex text, oral and written responses grounded in text, and a balance of fiction 
and literary non-fiction and non-fiction text. Key Feature III considers necessary scaffolds and 
supports for English learners, students with disabilities, or those not yet meeting grade-level 
expectations. With Key Feature IV, curriculum is evaluated for how well performance 
expectations are communicated, inclusion of success criteria, and the validity and reliability of 
formative or summative assessments. 
 
The English Language Arts Curriculum Vetting Rubric (Table 4) was based on explicit 
components that should be found in a high-quality curriculum such as the balance of fiction and 

https://mdk12.msde.maryland.gov/INSTRUCTION/curriculum/ela/Pages/EnglishHomePage.aspx
https://mdk12.msde.maryland.gov/INSTRUCTION/curriculum/ela/Pages/EnglishHomePage.aspx
https://mdk12.msde.maryland.gov/INSTRUCTION/curriculum/ela/Pages/EnglishHomePage.aspx
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non-fiction, depending on the grade band. For example, in K-5, the expectation is that an ELA 
curriculum will have a balance of roughly 50% fiction and about the same for non-fiction, which 
includes literary non-fiction. However, as students advance through each grade, the balance 
shifts to include more non-fiction or literary non-fiction to that of fiction representing 
approximately 70 per cent nonfiction/literary non-fiction and about 30 per cent fiction, by 
grades 6-12.  
 
To ensure the highest level of consistency and coherency throughout the evaluation process, 
the MSDE developed a protocol in which to engage each curriculum vetter in several sessions of 
using the grade level curriculum vetting rubric and the Maryland College- and Career-Ready 
Vertical Progressions, PreK-12. To view all grade level and course-specific Vertical Progressions 
documents for Reading Prek-12, please visit MCCRS Progression and Framework for English 
language arts.  
 
During training sessions with curriculum vetters, the MSDE rubrics and a sample open 
education curriculum were used to calibrate ratings.  Vetters determined the degree to which 
the sample curriculum was aligned with the MCCRS. This included identifying patterns, trends, 
strengths, and challenges or concerns across the lessons as it relates to each of the four criteria 
and indicators as shown on excerpt of the English Language Arts Curriculum Vetting Rubric in 
Table 3.  During this time, vetters practiced recording objective and evidence-based comments. 
It was through this deeper engagement that vetters compared how comments and feedback 
were written revealing any inconsistencies, assumptions, and possible bias. Consequently, it 
allowed for clarifications and adjustments with the protocol, before the formal evaluation 
began (Office of Data, Analysis, Research, and Evaluation, 2016).  
 

Rating Scale for ELA Curriculum 

Alignment with the Maryland College-and 
Career-Ready Standards 

Key Shifts 
Instructional 

Supports 
Assessment & 
Measurability 

4- Meets almost all or all of the criteria with strong connections between standards and lessons. 
3- Meets most of the criteria with strong connections between standards and lessons. 
2- Meets some of the criteria, but connection between standards and lessons is questionable. 
1- Meets few of the criteria and connections between standards and lessons is vague or weak. 
0- Does not meet criteria. 

 

Table 3. Shows the four key features curriculum vetters used to evaluate for a high-quality English language arts curriculum. 

 
Following the in-person training sessions, curriculum vetters began the work of reviewing and 
rating (Table 3) their assigned grade level ELA curriculum based upon the four criteria and 
respective indicators. Staff from the MSDE were on hand fielding questions, offering guidance 
as it relates to the calibration protocol established, thus ensuring a smooth transition to the 
independent review that continued off-site. 
 

 

https://mdk12.msde.maryland.gov/INSTRUCTION/StandardsandFrameworks/ela/Pages/EnglishHomePage.aspx
https://mdk12.msde.maryland.gov/INSTRUCTION/StandardsandFrameworks/ela/Pages/EnglishHomePage.aspx
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ELA Grade K-10 Curriculum Vetting Rubric Criteria and Characteristics of a High-Quality ELA Curriculum 

Criteria 

Alignment with the 
Maryland College-
and Career-Ready 

Standards 
I 

Key Shifts 
II 

Instructional Supports 
III 

Assessment & 
Measurability 

IV 
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● Measurable 
alignment 

● Text Complexity 
● Vocabulary 

Acquisition 
● Variety of Text 

 

● Text-based 
evidence 

● Writing from 
source 

● Academic 
vocabulary 

● Balance of non-
fiction to literary 
text 

● Equal access to 
text 

● Close Reading 
Techniques 

● Evidence of 
Differentiation 

● Extensions are 
Appropriate  

● Valid Measures 
● Success Criteria 
● Accommodations 

and Accessibility 
● Reliable 

Measures 

Table 4.  Each of the four criteria sections on the rubric conclude with a rating score based on the presence or absence of 
evidence for each indicator. 
 

During the final in-person training session, curriculum vetters synthesized evidence-based 
findings into a grade band consensus report (Appendix B). The purpose of this important step is 
to identify the areas of promise, opportunities for growth, and recommendations for 
improvement to the curriculum. In depth, evidence-based discussion around synthesized 
findings were used to evaluate and ensure consistency among comments and areas for 
consideration. As a result, vetters used this experience to edit or revise any comments for one 
grade band consensus. 
 

Step 3: Lesson Selection 
  
The MSDE used well-reputed best practices which suggest selecting some curricular documents 
undergo an evaluation rather than an entire curriculum. Assessing all curricular documents is 
not practical due to the amount of time such an evaluation would take and the complexity of 
the documents. Since this evaluation is not assessing the entire selection of curricular 
documents, collecting a sample size of documents across both courses is a feasible method as 
long as the same rubric is used and the evaluation is conducted by someone other than those 
who wrote the curriculum (Washington State University, 2018). With each quarter having the 
same or known chance of being selected, it is possible to generalize based on the sample size 
collected (Powell, 1998). For each vetted curriculum, the approximately 20-25% selected for 
review was printed and placed in a binder for each vetter; however, the entire course was 
available on flash drive. Vetters also received all ancillary and supplemental curricular 
documents if they were provided by the school system.  
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English Language Arts Curriculum for Baltimore City Public Schools  
In May 2018, the Maryland State Department of Education vetted the Baltimore City Public 
Schools English Language Arts curriculum for kindergarten through grade 8. That report can be 
accessed electronically on the Maryland Resource Hub. In response to those findings, Baltimore 
City Public Schools adopted Wit and Wisdom, published by Great Minds, for kindergarten 
through grade 8. The grade 9 and grade 10 English language arts curricula for Baltimore City 
Public Schools (BCPSS) is district-developed. Approximately 20-25% of each grade level was 
vetted from curriculum provided by the school system.   
 
For Baltimore City Public Schools’ district-developed curricula for English language arts, each 
course is composed of four modules for each of the four quarters of a school year. For grade 9, 
curriculum vetters evaluated Module 1 and Module 3. For grade 10, they evaluated Module 3 
and Module 4.  
 
Vetters used the MSDE-developed Grade 3-10 Curriculum Vetting Rubric whose focus is on 
Reading Literature, Reading for Information, Writing, and Language Strands (Appendix A). The 
rubrics were used to synthesize all the information collected into a high-level summary of 
findings to share with the local school system as one report divided into three distinct grade 
bands. Curriculum vetters rated each of the four criteria separately and then reached 
consensus with one holistic rating.  

Step 4: Curriculum Vetting Report Development 

Curriculum report writers were acquired through a Request for Quotation (RFQ) submitted by 
the MSDE. All candidates had to submit evidence of technical writing experience with at least 
one writing sample, a resume demonstrating knowledge and experience of the MCCRS, a 
Master’s degree, and current Maryland Educator certification. Six RFQs were submitted and 
staff at the MSDE interviewed the most qualified candidates who met the RFQ requirements. 
Selected report writers were assigned either English Language Arts or mathematics vetting 
reports or curricula, depending on their background and expertise.  
 
Three report writers were trained which involved having access to the same materials as 
vetters, all the K-12 grade level curriculum vetting reports, and the K-12 consensus reports also 
developed by vetters. Training involved a similar calibration, as described earlier for vetters, in 
which writers objectively synthesized all findings against the respective ELA or mathematics 
curriculum vetting rubrics. As a first step in organizing all the vetting information, writers were 
required to complete an Evidence Organizer (Appendix C) before beginning a first draft report. 
This way, the MSDE could ensure a consistent and accurate account of the findings from the 
curriculum vetters. Throughout a 6-8-week period, report writers were required to submit, for 
feedback from the MSDE, several drafts which underwent many iterations toward a final report 
ready for dissemination to local school systems. To see the full list of curriculum vetters and 
report writers, please see Appendix D. 
 
 

https://aefb8617-015a-45da-8070-5c1c1ca5df3c.filesusr.com/ugd/59f0a8_7894192359244350bd621771fd366507.pdf
https://greatminds.org/english
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Curriculum Vetting Results 
The next pages present the findings for Baltimore City Public Schools grades English 9 and 10 
district-developed curriculum. The information, evidence, and examples do not represent an 
exhaustive account of all findings, but act to highlight and reveal common patterns, strengths, 
and areas for growth. Each grade band concludes with the recommendations and overall score. 
The grade level curriculum vetting rubrics and consensus documents are available for review.    
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Overview  

Curriculum vetters evaluated English 9 and 10 content using the MSDE-developed English 
Language Arts 3-10 Curriculum Vetting rubric.  As explained earlier in this report, curriculum 
vetters assessed each course and developed a consensus report detailing their findings.  The 
findings are organized into areas of promise, opportunities for growth, and recommendations 
for improvements. The criteria shown in Table 5 was used to assess the grade 9 and grade 10 
ELA curriculum. 
  

ELA Grade 3-10 Curriculum Vetting Rubric Criteria and Characteristics of a High-Quality ELA Curriculum 

Criteria 

Alignment with the 
Maryland College-and 

Career-Ready Standards  
I 

Key Shifts 
II 

Instructional Supports 
III 

Assessment & 
Measurability 

IV 
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● Measurable Alignment 
● Text Complexity 
● Vocabulary Acquisition 
● Variety of Text 

 

● Text-based Evidence 
● Writing from Source 
● Academic Vocabulary 
● Balance of Non-

fiction to Literary Text 

● Equal Access to Text 
● Close Reading 

Techniques 
● Evidence of 

Differentiation 
● Extensions are 

Appropriate  

● Valid Measures 
● Success Criteria 
● Accommodations 

and Accessibility 
● Reliable Measures 

Table 5. Summarizes criteria used by curriculum vetters to evaluate curricula for grades 3-10 English Language Arts.  

 

Curriculum vetters rated the curriculum on a scale of 0-4 for each of the four criteria. 

 
4 - Meets almost all or all of the criteria with strong connections between standards and lessons. 
3 - Meets most of the criteria with strong connections between standards and lessons. 
2 - Meets some of the criteria, but connection between standards and lessons are questionable. 
1 - Meets few of the criteria and connections between standards and lessons are weak or vague. 

0 - Does not meet the criteria. 
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Areas of Promise  

I. Variety and Complexity of Text 

Referenced in the vetted grade 9 modules, are a variety of texts, both print and digital available 
to students including film excerpts and media clips. In Module 1, five fictional texts and five 
informational texts are referenced that include both digital and print formats.  

● In Module 1, the vetted texts contained fictional, informational selections, and media 
clips. There is one full-length anchor text, Persepolis: The Story of Childhood.  The Lexile 
level of this text (GN380L) is below the grade level Lexile band. However, using the 
factors associated with the measurement of text complexity, including a qualitative and 
quantitative evaluation of text, and matching reader to text and task, it was found that 
with topics such as the Iranian Revolution, political oppression, and the history, 
geography, and culture of Iran made this selection appropriately challenging for grade 9 
students. 

● In Module 1, secondary texts are included to support the anchor text. They included a 
majority of informational texts, Geopolitics of Iran: Holding the Center of a Mountain 
Fortress (1010L-1200L), Baltimore Sun: November 5, 1979 (1010L-1400L) and January 
20, 1981 (1410L-1600L), Boston Globe, 35-year Retrospective (1210L-1600L), and 
Religious Literacy (810L-1400L). Some of the texts were in the high range of on-grade 
level or above grade level Lexile band. Three multimedia videos were included, titled 
Bringing Persian Poetry to Western Readers, The Iranian Revolution, and Iranian 
Revolution 1979.  

● Poetry selections entitled, Love Poems from God, were preceded by an introduction 
piece about the Persian poet, Hafiz. The introduction piece was above the Lexile Range 
for grade 9 (1410-1600 beginning of introduction and 1200-1400 mid-to end of 
introduction).  

● Note: For literary and informational pieces above grade level, consider including 
guidance on how to scaffold entry points for those reading at or below grade level. This 
include a summary of the text, key vocabulary, an outline of major details and 
supporting details completed with a peer, and more.  

 
In Module 3, one fictional anchor text is referenced, and five secondary texts are listed that 
include both digital and print.  

● Specifically, the vetted texts include one full-length anchor text, To Kill a Mockingbird 
(790L), considered below grade level for grade 9 reading.  However, similar to grade 9, 
Module 1 anchor text analyses, the text complexity was shown to be challenging for 
grade 9 due to topics such as racism, injustice, and oppression within the context of 
historical eras and events, making it appropriately rigorous. 

● In Module 3, secondary texts and film are included to support the reading of To Kill a 
Mockingbird. There is a 1962 film version of To Kill a Mockingbird, and four 
informational articles: Growing Up Black in the 1930s in McCulley’s Quarters, Alabama 
(610L-1000L), A Devastating, Overdue National Memorial to Lynching Victims (1010L-
1200L) and Alabama Grants Posthumous Pardon to Scottsboro Boys (1210L-1400L). The 

http://www.corestandards.org/ELA-Literacy/standard-10-range-quality-complexity/measuring-text-complexity-three-factors/
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articles support and align with the themes and topics in the anchor text, To Kill a 
Mockingbird.  

 
The grade 10 vetted curriculum includes one anchor literary text, Macbeth (Lexile-NP; grade 
level-9-12), and other related online print and media resources that could serve to enrich 
students’ understanding of the themes, historical background, and performance of the play, 
Macbeth. Based on qualitative and quantitative measures, the texts in Modules 3 and 4 are of 
sufficient complexity to be considered appropriate at the middle to higher end of the 9-10 
grade band. Module 4 consists primarily of short informational/literary nonfiction texts that 
align with the themes and subject matter of the anchor text (Ta-Nehesi Coates, Between the 
World and Me, 1090L). Additionally, a poem, sharing the same title from Richard Wright, 
Between the World and Me, are accompanied by several videos about the American Dream and 
Historically Black Colleges and Universities. 
 
The reviewed curricular documents show consistent opportunities to read both literary and 
informational texts in the text complexity grade band, allowing learners to expand and build 
their proficiency through grade 10. The range of materials, both print and digital, which feature 
diverse cultures, represent high quality, and are appropriate in topic and theme for grade 9 and 
grade 10 students, exposing them to numerous and diverse experiences.  
 

II. Use of Text-Based Evidence in Oral and Written Reponses 

The grade 9 vetted curriculum requires evidence to be drawn from several texts for most tasks. 
The Instructional Guidance Document shows that 29 of the 39 school calendar days in Module 1 
include a focus question or task. Formative Assessment #1, Formative Assessment #2, and the 
Culminating Task require the use of text-based evidence from Persepolis to respond in writing. 
All three assessments cite the Maryland College and Career Ready Standard W.9-10.2 (Write 
informative/explanatory texts to examine and convey complex ideas and information clearly 
and accurately through the effective selection, organization, and analysis of content) as a focus 
standard. More specifically, in Module 1, stated Tasks, organized by days on a calendar, seem to 
require evidence and information be included in written responses, as shown on September 
11-14, 2018: Based on this week’s videos and readings, What can you infer about the 
relationship the country of Iran has with God?...Be sure to provide evidence from the videos…” 
Another example for September 24-26, 2018, shows a Task to read: Identify two perspectives 
that Marji develops in chapters 5-8 [in Persepolis: The Story of a Childhood] and explain 
how/why these perspectives were shaped. Use text evidence from chapters…”  While most of 
the tasks specify evidence and information be drawn from each of the selections, including 
Persepolis: The Story of a Childhood, multiple informational articles, videos and poems, in the 
written response, not all do. As an example, refer to the task for September 10, 2018 which 
reads, “Why does the author call Iran a fortress? What are the benefits and ramifications of Iran 
being a “fortress”? 
 
In grade 9 Module 3, a similar lesson structure is used in which days of a calendar contain text 
title(s), a guiding question, standards citations, and occasional homework. Using the anchor 
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text, To Kill a Mockingbird, and multiple nonfiction articles, such as Growing Up Black in the 
1930s in McCulley’s Quarters, Alabama; A Devastating, Overdue National Memorial to Lynching 
Victims and Alabama Grants Posthumous Pardon to Scottsboro Boys, Formative Task #1, 
Formative Task #2, and the End-of-Module Task all include a focus question or task for 29 of the 
39 instructional days, although not all days specifically call for evidence to support responses. A 
best practice is seen through the example of Formative Task #1 which reads: write an essay 
analyzing how Harper Lee’s choice to begin with Boo Radley…Be sure to include evidence from 
the novel in your response. Indeed, this is an area of promise in setting a common expectation 
throughout the grade 9 curriculum of grounding all oral and written responses in text. 
 
In the grade 10 vetted curriculum, 23 of the 38 days in Module 3 and 31 of the 45 days in 
Module 4 include a focus question or task in which some require a reference to incorporate 
evidence in an oral or written response. The Writing Tasks included in Module 3 and Module 4 
provide opportunities for students to compose text-based responses. In Module 3, Formative 
Task 1, Formative Task 2, and the End-of-Module Task all require students to include evidence 
from Macbeth in their written responses. In addition, each day of Module 3 includes a focus 
question or task which would require students to refer to the text in order to answer.  In 
Module 4, Formative Task 1, Formative Task 2, and the End-of-Module Task all require students 
to include evidence from Between the World and Me (and supplemental texts, if necessary) in 
their written responses. In addition, each day of Module 4 includes a focus question or task 
which would require students to refer to the text in order to answer. 
 

III. Balance of Literature to Non-Fiction Texts 

By grade 6-12, written curriculum must include a greater percentage of non-fiction pieces to 
literary texts. It is recommended that students have regular access to non-fiction or literary 
non-fiction roughly 70% of their instructional day as compared to approximately 30% of their 
instructional day is spent with fictional or narrative pieces. This shift in the amount of time 
students spend with non-fiction and literary non-fiction is meant to simulate a college and 
career environment. Fortunately, the written curriculum for grade 9 vetted lessons, Module 1 
contains one full length graphic novel (Persepolis), five informational texts, three informational 
media clips, and five poems.  Module 3 contains two literary texts, one full-length novel (To Kill 
a Mockingbird) and a scene from the film version of the movie by the same title, and four 
nonfiction informational articles.  
 
The grade 10 vetted curriculum shows a similar variety and compilation of non-fiction and 
literary pieces. Module 3 includes two literary texts: one full-length (Macbeth) and one 
excerpted (clips from Kurzel’s 2015 film adaptation of Macbeth), and two short informational 
texts (background about James I and witchcraft, Ego and Ambition). Module 4 consists primarily 
of informational/literary nonfiction texts that align with the themes and subject matter of the 
anchor text, Ta-Nehesi Coates’, Between the World and Me. Additionally, there is one poem, 
Richard Wright’s Between the World and Me and several videos for build background 
knowledge about the American Dream and Historically Black Colleges and Universities. 
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IV. Use of Formative Assessment Writing Tasks 

In vetted selections for grade 9 and 10 curricula, obvious evidence of formative assessment was 
embedded as student writing tasks ostensibly to ascertain throughout a unit how students are 
progressing in learning content and meeting the expectations of standards. With the 
intentionality and inclusion of standards-focused tasks, it is considered an area of promise.  
Each formative writing task was accompanied by Teaching Notes, Recommended Timing, and a 
reading and writing standard making clear what is expected for a taught curriculum. The tasks 
were considered rigorous and could present challenges in employing how to effectively respond 
to addressing all parts of the task. For example, in grade 10, Module 4:  
  

How does Coates convey the vulnerability of black bodies as a central idea in Part 1? 
How does this central idea emerge and how is it shaped and refined by specific details in 
the text? Be sure to include evidence from Between the World and Me in your response. 
(Appropriately aligned to RI.9-10.2 and W.9-10.2) 

 
Consequently, a consideration could be to add guidance in what precedes the tasks as well as 
what must follow. For example, for a preceding task, consider adding a rubric along with 
success criteria, exemplar responses (aligned to the rubric scores), and potential areas for 
remediation for those students who meet with partial success. Additionally, consider adding in 
the newly developed Maryland Comprehensive Assessment Program rubrics as a standardized 
way to calibrate scoring writing.  
 
 
 
 

  

https://mdk12.msde.maryland.gov/INSTRUCTION/StandardsandFrameworks/ela/Pages/MCAP%20Rubric.aspx
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Opportunities for Growth 

I. Guidance for Standards-Aligned Learning Experiences  

Grade 9 
The grade 9 vetted curriculum includes activities and lessons which lack guidance on which 
standards are addressed or fail to identify all of the applicable standards for each passage or set 
of passage, tasks, or activities. In Module 1, multiple days of the 39 instructional days do not 
include a standard or include a misaligned standard to the activity, task, or assessment.  The 
Instructional Guidance Document states MCCRS Standard 1 is an assumed standard every day, 
but there is no evidence in that same document that the standard is supported with instruction. 
There are a number of days of the 39 instructional days in Module 3 that either omit a standard 
or are misaligned to the listed standard.   
 

 Throughout instructional days: Within the grade 9 ELA curriculum, vetters found 
examples of close reading practices in place, there was some confusion with respect to 
which standard, among a list of standards, would be applied to a First or Second Read. 
Little guidance was offered for how to implement close reading in terms of to which 
standard aligns with a set of texts and to which “Read” does a standard align. 

o Example- October 1, 2018 (Module 3): Standards: RI.9-10.2 and W.9-10.2. Text: 
Religious Literacy: What Every American Needs to Know—And Doesn’t 
Type of Read: First and Second.  

 March 13, 2019 (Module 3): the task direction is, “Argue the extent to which justice was 
served in Maycomb,” for the cited standard: RL.9-10.2 (Determine a theme or central 
idea of a text and analyze its development over the course of the text, including its 
relationship to the characters, setting, and plot; provide an objective summary of the 
text). In this example, curriculum can guide instruction around the term “argue” in the 
sense of whether students are developing an argument, writing an argument, or 
perhaps both. In other words, developing performance expectations from standards 
using text-dependent questions can help guide instruction and assessment. To truly 
measure student proficiency toward meeting this task, consider using W.9-10.1 (Write 
arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence), or amend the focus task to meet the 
intent and language of standard RL.0-10.2.  

● September 7-14, 2018: A first read is indicated for students when reading, The 
Geopolitics of Iran: Holding the Center of a Mountain Fortress, but there are no listed 
standards that support the idea of a first read. A first read, from the perspective of 
teaching close reading, typically aligns with Anchor Standard 2 (Determine the central 
idea of a text and analyze its development) for reading literature or reading 
informational pieces. In this way, readers will be able to identify the central or main idea 
and/or theme, often referred to as the “gist” before delving more deeply into the 
passage, thus progressing to more rigorous standards. Instead, this lesson incorporates 
three different standards: RI.9-10.3; RI.9-10.4 (Determine the meaning of words and 
phrases as they are used in the text); and W.9-10.2. but there are no additional 
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standards or directions cited that support student growth or mastery in this standard. 
While these standards are appropriate, at a given point in the teaching and learning of 
this difficult non-fiction article, clarification and guidance is needed to support the close 
reading process most effectively.  

● With the variety of readings and video viewings provided to student: fiction, 
multimedia, informational, and poetry, there is no guidance as to which of the cited 
standards are the focus for each reading. The pacing calendar cites standard RL.9-10.3 
(Analyze how complex characters develop over the course of a text) and it applies to the 
Persepolis reading assignment, but it does not apply to the Hafiz poems. For the poetry 
analysis, consider including standards L.9-10.4 (Determine or clarify the meaning of 
unknown and multiple-meaning words and phrases based on grades 9-10 reading and 
content, choosing flexibly from a range of strategies) and L.9-10.5 (Demonstrate 
understanding of figurative language, word relationships, and nuances in word 
meanings). 

● While reading chapters 3 and 4 of Persepolis, the curriculum asserts the use of RL.9-10.3 
(Analyze how complex characters develop over the course of a text, interact with other 
characters, and advance the plot or develop the theme) and W.9-10.2 (Write 
informative/ explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and 
analysis of content), for a First and Second Read. The task question, “How does the 
history of the Shah’s father and the state of the Iran-Islamic revolution help shape an 
identity for Marji’s family? Is this an identity she has decided to embrace or reject? Be 
sure to include relevant information about the Islamic Revolution and evidence from 
Persepolis…” is appropriate, consider adding Anchor Standard RI.9-10.1 or RL.9-10.1 
(Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text) to ensure a fully-referenced 
response back to text.  

● For chapters 5 through 8 of Persepolis, RL.9-10.3 (Analyze how complex characters 
develop over the course of a text, interact with other characters, and advance the plot or 
develop the theme) is listed as the only standard, but students are asked to support their 
writing with textual evidence which is RL.1 (Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as well as inferences drawn from the 
text). Students are also asked to explore the main character’s perspectives, making the 
inclusion of standard RL.6 (Analyze a particular point of view or cultural experience 
reflected in a work of literature from outside the United States, drawing on a wide 
reading of world literature) a valuable addition.  

● In Module 3, there are instances when informational text(s) are cited as part of the 
lesson activity or assigned reading, yet no Reading for Information standard is included, 
or an incorrect standard is cited. An example includes, February 13, 2019: the article, 
Devastating, Overdue National Memorial to Lynching Victims, has no associated 
standard; on March 8, 2019: Analyze the significance of the mockingbird using, To Kill a 
Mockingbird and the non-fiction article, Alabama Grants Posthumous Pardon to 
Scottsboro Boys, shows one standard (RL.9-10.2 citing text evidence). Consider an 
appropriate Reading for Information standard. 
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● Formative Task #1 in Module 3 cites RL.9-10.5 (Analyze how an author’s choices 
concerning how to structure a text, order events within it, and manipulate time create 
such effects as mystery, tension, or surprise) and W.9-10.2 (Write 
informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and 
analysis of content) as standards in the instructional guidance document’s description of 
the task. As this is a writing task for February 7, 2019, consider including the writing 
standard W.2 (Write informative/explanatory texts to examine and convey complex 
ideas and information clearly and accurately through the effective selection, 
organization, and analysis of content) in the Instructional Guidance Document. 

 
Grade 10 
Unlike grade 9, there were no delineated First or Second Reads within any of the days of 
instruction, as shown on the pacing calendar for Module 3 or 4. Consider adding guidance to 
ensure instruction incorporates effective strategies and techniques of close reading. 
Additionally, curriculum vetters identified activities and lessons which show evidence of 
misalignment or missed opportunities within the grade 10 Modules 3 and 4. For example, some 
lessons did not include reading standards that would have aligned with the focus question for 
the day, and some cited standards were aligned to higher grade levels. Six lessons in Module 4 
omitted reading standards that would have aligned with the focus question for the day. Five 
lessons identify standards that are not clearly aligned with the focus questions for those days. A 
few examples follow: 

● Module 3 starts with an introduction to Shakespeare and Macbeth. On the first day 
January 29, 2019, the standard is RI.11-12.2 (Determine two or more central ideas of a 
text and analyze their development over the course of the text, including how they 
interact and build on one another to provide a complex analysis; provide an objective 
summary of the text), which is above grade level. The appropriate standard is RI.9-10.2 
(Determine a central idea of a text and analyze its development over the course of the 
text, including how it emerges and is shaped and refined by specific details; provide an 
objective summary of the text).  

o The task calls for an objective summary, utilizing two informational videos: one 
on Shakespeare’s use of iambic pentameter and one on the context and 
background on Macbeth.  The purpose of writing an objective summary is to tell, 
in sequence, important details associated with the central idea. Thus, guidance is 
necessary to effectively support the delivery of this standard using two texts. 

● On the second day, January 30, 2019, of the Module, the standard is RL.9-10.5 (Analyze 
how an author’s choices concerning how to structure a text, order events within it (i.e. 
parallel plots), and manipulate time (i.e. pacing, flashbacks) create such effects as 
mystery, tension, or surprise), but the focus question, “How does Shakespeare structure 
Act I, Scene 2 to develop Macbeth’s character?” more appropriately aligns with RL.9-
10.3 (Analyze how complex characters develop over the course of a text, interact with 
other characters, and advance the plot or develop the theme).  
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o The text structure standard, RL.9-10.5 is a misused standard in this context. The 
intent and language of Anchor Standard 5 for literature is more about how an 
author’s structural choices affect how the literature is developed for a reader.  

● Module 3, March 5, 2019, identifies the standard RL.9-10.5 (Analyze how an author’s 
choices concerning how to structure a text, order events within it, and manipulate time 
create such effects as mystery, tension, or surprise), for focus question, “How does the 
structure of this scene (Act 5, Scene 2) contribute to fate as a central idea?”  

o Given the nature of the question and the content of the literature, RL.9-10.2 
(Determine a theme or central idea of a text and analyze in detail its 
development over the course of the text, including how it emerges and is shaped 
and refined by specific details; provide an objective summary of the text), is a 
more appropriate choice. Additionally, the question needs revision. Specifically, 
the concept of fate is topic theme that could be developed into a theme 
statement, an expectation for secondary reading literature standards. For 
example, when “fate” is the topic, through analysis, a possible theme (theme 
statement), could be, “Fate may determine some outcomes, by free will most 
certainly will.”  

● The Module 3, February 1, 2019 reading standard is RL.9-10.9 (Analyze how an author 
draws on and transforms source material in a specific work), which seems to align to the 
focus question, “How does Shakespeare draw on the Witch Mania of the King James I 
[informational article] era for his depiction of the three witches?” The Witch Mania of 
King James I (online article) is an informational text, thus a consideration to 
incorporating an accurate and appropriate reading standard for informational text could 
include: RI.9-10.9 (Analyze seminal U.S. documents of historical and literary significance 
including how they address related themes and concepts.)   

● In Module 4, Formative Task 1 (April 25-26, 2019) the reading standard is RI.9-10.2 
(Determine a central idea of a text and analyze its development over the course of the 
text, including how it emerges and is shaped and refined by specific details; provide an 
objective summary of the text). Although the instructions specify that students should 
include specific details from the text to support claims about central idea, RL.9-10.1 
(Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text) is not identified as a focus standard. 

● In Formative Task 2 (May 16-17, 2019) and the End-of-Module Task (June 3-13, 2019) 
the focus reading standard is RI.9-10.8 (Delineate and evaluate the argument and 
specific claims in a text, assessing whether the reasoning is valid and the evidence is 
relevant and sufficient; identify false statements and fallacious reasoning). Although the 
instructions specify that students should include specific details from the text to support 
the author’s argument, consider adding RL.9-10.1 (Cite strong and thorough textual 
evidence to support analysis of what the text says explicitly as well as inferences drawn 
from the text) to ensure evidence is drawn accurately from text.  

● While reading “Between the World and Me” by Richard Wright in Module 4, May 31, 
2019, the focus standard is RL.9-10.4 (Determine the meaning of words and phrases as 
they are used in the text, including figurative and connotative meanings; analyze the 
cumulative impact of specific word choices on meaning and tone). However, the focus 
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questions do not specifically address the meaning of words and phrases in context: 
“What is between the world and Richard Wright? Is it the same or different for Coates?” 
Instead, they ask students to make inferences about the poem, better aligning to 
standard RL.9-10.1 (Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the text), and make 
connections between the two texts, better aligning to standards RL.9-10.7 (Analyze the 
representation of a subject or a key scene in two different artistic mediums, including 
what is emphasized or absent in each treatment) and RI.9-10.7 (Analyze various 
accounts of a subject told in different mediums, determining which details are 
emphasized in each account).  

 

II. Intentional Incorporation of Vocabulary Acquisition Strategies of Academic 
and Domain-Specific Words and Phrases 

The grade 9 vetted curriculum Modules 1 and 3 show very few references to the development 
and acquisition of academic vocabulary. There is nothing stated in the instructional days that 
supports student use of academic vocabulary such is found in standard L.9-10.6 (Acquire and 
use accurately general academic and domain-specific words and phrases, sufficient for reading, 
writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or phrase important 
to comprehension or expression) nor are there direct citations for vocabulary acquisition found 
in any of the vetted instructional days.  
 
The first two instructional days of grade 9 Module 1 demonstrate an example of the missed 
opportunities to focus on vocabulary. While reading “The Geopolitics of Iran” the lessons cite 
the standards, RI.9-10.3 (Analyze how the author unfolds an analysis or series of ideas or events, 
including the order in which the points are made, how they are introduced and developed, and 
the connections drawn between them), RI.9-10.4 (Determine the meaning of words and phrases 
as they are used in a text), and W.9-10.2 (Write informative/explanatory texts to examine and 
convey complex ideas, concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content). There is one focus question for both days that 
references the word fortress. “Why does the author call Iran a fortress? What are the benefits 
and ramifications of Iran being a ‘fortress’?” Despite the focus on the word “fortress” which is 
dealt with is used in a metaphorical way in the article, adding L.9-10.4 (Determine or clarify the 
meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and 
content, choosing flexibly from a range of strategies) as a standard of focus for those days 
would support mastery towards RI.4 (Determine the meaning of words and phrases as they are 
used in a text) if students focused on this standard on their first read. It would help them clarify 
the term “ramifications” in the focus question and other vocabulary they encounter in the 10-
page informational article.  
 
One other point worth noting speaks to meeting the intent and language of standards, RI.9-
10.3; RI.10-4; and, W.9-10.2 over a two-day period of instruction for the aforementioned 10-
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page informational article. It is not clear which standards are to be primary for First or Second 
Reads, certainly not all three standards could adequately be taught in two days for a 10-page 
article. Consider revising the article to specific parts aligned to one standard given the 
challenging nature of the article. Keep in mind, close reading begins with determining the “gist” 
or central/main idea before introducing craft and structure standards during a Second or Third 
or Final Read.  
 
Curriculum vetters noted the same absence of guidance in the grade 10 vetted curriculum. 
Module 3 and Module 4 contain no reference to vocabulary acquisition, development, or 
strategies to meet this important standard. There is no specific notation found in Module 3 or 
Module 4 that suggests students are expected to use specific, relevant academic vocabulary in 
their writing or speech. 
 

III. Inclusion of Resources and Activities to Address the Needs of All Learners 

In the vetted grade 9 lessons, there is limited curricular guidance for students who receive 
special services. Specifically, there was no evidence of considerations or differentiation for 
students with disabilities, English learners, or students who are performing at or below grade 
level. There was no evidence of extensions for students who read well above grade level. Of the 
vetted instructional days in Module 1, a first and second read is indicated for the text, The 
Geopolitics of Iran, but no guidance is provided on how to conduct the first or second read nor 
to which standards those reads should align.  
 
In Module 3, the text “Alabama Grants Posthumous Pardon to Scottsboro Boys” (1300L-1400L) 
is above the Lexile range for grade 9. Taking this into consideration along with the nature of the 
topics, curricular guidance would serve to give teachers ways to engage all learners, including 
English learners or students with disabilities. In Module 1, the Instructional Guidance Document 
does not highlight challenging sections, topics, or vocabulary of any text that would engage 
students in productive struggle through academic discussion and text-dependent questioning 
techniques that build toward independence and proficiency. 
 
Little evidence was found in grade 10, Modules 3 or 4 for specific instructional strategies for 
diverse learners. In several cases (such as the instructional days of April 4-5 and May 1-2) a 
short text is divided over two days with the same standard, which could allow for a deeper 
examination of text. Beyond those instances, there is little indication on how to incorporate 
entry points into text for students reading below grade level, students with disabilities, or 
English learners.  
 
In general, little scaffolding was found in either curricula that could support using challenging 
text to build background knowledge for the anchor texts. Examples could include front-loading 
vocabulary, providing summaries of text (in more than one language), making 
predictions(before reading), using text-dependent questioning that builds in complexity, and 
allowing students to grapple with the reading so that a determination can be made about the 
type and frequency of scaffolds.   
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Overall Rating  

Using the MSDE-developed evaluation rubric for grades 9-10, curriculum vetters assessed 
lessons within the curriculum as shown in Table 6. During the review, the curriculum vetters 
reached a consensus (Appendix B) regarding the findings, arranged by areas of promise, 
opportunities for growth, and recommendations for improvement.  The curriculum vetters 
used the following rating scale to rate the curriculum on a scale ranging from 0 to 4, for each of 
the four key features.  A rating of 4 indicates that the vetted curriculum met all or almost all of 
the expectations for addressing each of criteria. In contrast, a rating of 0 indicates that the 
vetted curriculum did not address or meet any of the criteria and/or inaccurately addressed the 
key features.  
 
Overall, the curriculum was found to have some areas of promise drawing from two of the key 
features with some areas for improvement in two other key features. The chart, “Criteria on 
the ELA Grade 9-10 Curriculum Vetting Rubric” (Table 6) specifies the rating for each criterion.  
 

Criteria on the ELA Grade 9-10 Curriculum Vetting Rubric 

Criteria Alignment with the 
Maryland College and 
Career Ready 
Standards  

Key Shifts Instructional 
Supports 
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● Measurable 
Alignment with 
MCCRS (RI, RL, W, 
and L) 

● Text Complexity 
● Vocabulary 

Acquisition 
● Variety of Texts 

● Text-based 
evidence  

● Write to Source  
● Academic 

Vocabulary 
● Balance of 

Information to 
Literary Text 

● Equal Access to 
text 

● Close Reading 
Techniques 

● Evidence of 
differentiation 

● Extensions 
Included and 
Appropriate 

● Valid Measures 
● Success Criteria 
● Accommodations 

and Accessibility 
● Reliable 

Measures 

Rating Grade 9 2 3 2 3 

Rating Grade 10 2 3 1 3 

Table 6. Ratings for each criteria in the curriculum vetting rubric 
 

Key for Rating Scale 
4 - Meets almost all or all of the criteria with strong connections between standards and lessons. 
3 - Meets most of the criteria with strong connections between standards and lessons. 
2 - Meets some of the criteria, but connection between standards and lessons are questionable. 
1 - Meets few of the criteria and connections between standards and lessons are weak or vague. 

0 - Does not meet the criteria. 
 
Recommendations for improvement will center around key features which received a value of 2 
or lower for which the local system will be responsible for making improvements to grade 9 and 



English Language Arts Curriculum Vetting Report: Baltimore City Public Schools 

 

March 2020  25 
 
 

10 English Language Arts curriculum. This process will take place in collaboration with the MSDE 
over a reasonable amount of time so that the school system has adequate time to revise or 
replace parts of all of the curriculum that needs improvement.  
 

Recommendations for improvement for the 9-10 grade band are presented next in this report.   
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Recommendations for Improvement  

I. Clearly Articulate and Ensure Alignment of All Maryland Career- and 
College-Ready Standards (MCCRS) Addressed by Each Learning Experience 

The MCCRS are intended to provide the essential skills and knowledge into what a student 
should know and be able to do in demonstrating independence and proficiency toward meeting 
the expectation of a grade-level standard. When students meet or exceed expectations, it is 
seen as an indication that students are prepared to enter college, workforce training, or pursue 
a career path. To that end, developing a high-quality, standards-aligned curriculum will:  
 

● Prepare students for college and careers;  
● Support teachers in delivering effective instruction; and 
● Ensure access for all students to rigorous and meaningful educational experiences in 

every school and classroom throughout the district (Council of the Great City Schools, 
2017).  

 
In general, grade 9 and grade 10 ELA curricula showed an absence of applicable standards in 
several vetted sections. Additionally, there were instances in which there was ambiguity in the 
connection between cited standards and tasks since there was not much in the way of 
instructional guidance or teacher background contained in the written curricula. Further, it was 
unclear to which text, questions, or parts of a question or task a standard would align. With 
clearer guidance, performance expectations of students can be accurately and appropriately 
determined and assessed toward meeting proficiency or mastery.    
 
Consider verifying if all listed standards are appropriate and accurately aligned with the 
learning activities described in curricula, texts, all formative writing assessments. It is suggested 
a review of measurable alignment between the Maryland College and Career Ready Standards, 
the learning outcomes, and the sequence of instruction in all of the lessons is conducted. New 
or revised curricular guidance must work to provide teachers with sufficient guidance to help 
them explicitly teach and formatively assess the indicated standards in connection with specific 
text or texts. If students are expected to achieve mastery of the standards, “teachers need 
access to high-quality, standards-aligned instructional materials” (Kaufman, Thompson, & 
Opfer, 2016, p. 4). A lack of clear alignment between the targeted standards and the practices 
specified in the curriculum may lead teachers to misunderstand the intent of the lessons, 
thereby resulting in instruction that “[falls] short of helping students to meet those standards” 
(p. 7). 
 
Integrating the language of the standard(s) within the school system guidance could help clarify 
what is considered necessary to build greater coherence within and across grade levels or 
courses.  Creating these well-designed curriculum materials should: 

● provide implementation directions; 
● help teachers how to think about what to teach; 
● contain explicit information on the reasons for certain content and activities;  
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● show the sequence of activities;  
● share examples of student work; and  
● describe common misconceptions or errors (Toon, 2017). 

 
This type of clarity and emphasis on the MCCRS will help teachers implement the curriculum 
with more accuracy and attention to detail, and greater focus on progression of student 
proficiencies.  

II. Provide Guidance on Acquisition of Academic Vocabulary 

It is suggested that the curriculum include an approach for teaching vocabulary, including 
acquisition and development skills.  Currently, few standards-based student experiences are 
offered nor is there much in the way of guidance or pedagogy on evidence-based practices 
and/or interventions for the teaching and learning of academic or domain-specific vocabulary. 
Vetters found no real example of standards-based vocabulary development or acquisition, 
including no explicit acknowledgement or listing of potentially difficult terms or concepts. In 
Module 1 of grade 9, there is some focus on the word “fortress” as new vocabulary, but as 
described in the Opportunities for Growth section of this report, the standards cited on the 
Instructional Guidance Document do not include L.9-10.4 (Determine or clarify the meaning of 
unknown and multiple-meaning words and phrases by using context clues, analyzing 
meaningful word parts, and consulting general and specialized reference materials, as 
appropriate) or RI.9-10.4 (Determine the meaning of words and phrases as they are used in a 
text, including figurative, connotative, and technical meanings; analyze the cumulative impact 
of specific word choices on meaning and tone) which would emphasize the acquisition of new 
vocabulary in text.  
 
The school system is encouraged to consider integrating intentional instruction with Tier 2 and 
Tier 3 vocabulary as a regular part of the instructional sequence. Tier 2 words are likely to be 
found in written text, technical text, and literary text. By placing greater emphasis on acquiring 
and using terms through academic discourse, responses to text-dependent questions, and 
other vocabulary strategies, Tier 2 words often have utility in other disciplines as they are vital 
to comprehension and literacy skills. These words may have multiple meanings and through 
regular instructional practice, students can begin to see how words like “complex”, “verify”, or 
“intercede” translate to other contexts (Achieve the Core, 2015). Likewise, learning and using 
Tier 3 words, or domain-specific words, are integral to understanding new content-specific 
concepts. With the extensive variety of texts with various complexity already part of the English 
9 and English 10 curricula, there are ample opportunities to be more direct and deliberate in 
developing student vocabulary and ability to decipher new words.  
 

III. Ensure All Learning Experiences and Assessments Meet the Needs of 
Diverse Learners 

The district-developed curricula for English 9 and 10 do not include references for supporting 
diverse learners. As Maryland schools adjust to a growing shift in demographics, specific 
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suggestions and guidance are needed around making content accessible for all learners, with 
some attention given to the needs of English learners (EL). A standards-aligned curriculum and 
instructional program must factor in students with developing levels of English proficiency by 
providing guidance, resources, and methods (US Department of Education, 2017). 
 
Supports for diverse learners ensure all students have access to texts of appropriate complexity 
and can engage in productive struggles with challenging texts through differentiation and 
extensions. Supports include scaffolding, chunking of long or complex texts, connecting to prior 
knowledge or to represent content, and other strategies such as those suggested by the 
Sheltered Instruction Observation Protocol (SIOP) for English learners.  Sheltered instruction 
delivers language-rich, grade-level content area instruction in English in a manner that is 
comprehensible to the learners (Markos & Himmel, 2016). This includes explicit attention to 
how curricula support the development and acquisition of academic vocabulary for all learners, 
including English learners’ needs. Explicit attention could take the form of supports for 
delivering language-rich objectives; summary of key vocabulary, concept words; and domain-
specific and academic words that students will need to know in order to talk, read, and write. 
When these curricular supports are in place as guidance, exemplars, templates, or models, all 
learners benefit who are developing language (Markos & Himmel, 2016).   
 
To engage all learners, it is vital to incorporate scaffolds or ideas for scaffolds and supports 
similar to the provisions under the Universal Design for Learning (UDL) Guidelines. The UDL 
guidelines recently updated in 2018, show the provisions through: Multiple Means of 
Engagement; Multiple Means of Representation, and Multiple Means of Action and Expression 
with an overriding goals of developing expert learners who are:  
 

 Purposeful and motivated; 

 Resourceful and knowledgeable; and, 

 Strategic and goal-directed (CAST, 2018).  
 
With a flood of information from the education marketers and vendors all claiming to have the 
best program or intervention for English learners, it can be difficult to determine which 
programs are grounded in strong or moderate levels of evidence (ESSA, 2018). Thus, it is 
important to seek research on curriculum and instruction that benefits English learners and 
could be used for students with disabilities. The What Works Clearinghouse (WWC), considered 
the gold standard in evaluating for rigorous evidence-based programs and interventions, posts 
objective reviews of research for programs, products, practices, and policies. A few resources 
are offered in Table 7. 
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Evidence-based Resource Examples 

Location Type and Information 

What Works Clearinghouse: Teaching 
Academic Content and Literacy to 
English Learners in Elementary and 
Middle Schools 

Practice guide with recommendations that address what works for English 
learners during reading and content area instruction. Recommendations 
include:  
o Teach a set of academic vocabulary words intensively and explicitly 

across several days of instructional activities (and before, during, and 
after); 

o Integrate oral and written English language instruction into content-
area teaching; 

o Provide regular, structured opportunities to develop written language 
skills; 

o Provide small-group instructional intervention to students struggling in 
areas of literacy and English language development.  

CCSSO: Promoting Success for 
Teachers of English Learners Through 
Structured Observations 

Highlights the impact of iterative, and regular observation and feedback can 
have on teacher practices and underscores the need to provide specialized 
support for teachers with ELs in their classrooms. 

CCSSO: English Language Proficiency 
Standards 

These standards attend to several grade bands including the 9-12 band 
highlighting critical language, knowledge and language and skills using from 
the college-and career-ready standards for English learners.  

Johns Hopkins School of Education, 
Institute for Education Policy 
Policy Brief: English Learners and 
Content-Rich Curricula 

Discusses three research-based principles for planning and delivering 
instruction for the EL student. While this may point more to instruction, the 
brief offers easy-to-follow synopses for each principle along with lists of 
specific references to extend the search for the most appropriate solution 
given a context.  

What Works Clearinghouse: Repeated 
Reading 

Some studies show this approach has a positive effect on reading 
comprehensions for grades 5-12. It focuses on students who have developed 
initial word reading skills but struggle with fluency at their grade level. The 
study describes the implementation and outcomes.  

Table 7. Shows examples of evidence-based resources. 

 
Additionally, the vetted curricula Modules for grades 9 and 10 do not include supports for 
students performing below grade level, nor any extensions for students performing above 
grade level. Providing scaffolds and differentiated options within the curriculum not only 
ensures that the content is accessible for all learners but shares a vision with resources that 
articulates that students will have varying entry points into their learning.  Inclusion of 
scaffolds, supports, resources, and appropriate reading materials places less burden on 
educators to develop resources independently, which can result in materials that are not 
aligned or not grade appropriate (TNTP, 2018).  
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IV. Incorporate Scoring Guidance for Using Standards-Based Rubrics in Scoring 
All Formative Writing Assessments 

In order to prepare students for readiness in college, careers, or the workplace, it is important 
to continually measure their progress toward independence and proficiency as is intended with 
the MCCRS. Failing to collect accurate data on students’ mastery of the standards will result in 
missed opportunities to intervene for students not meeting the standard or providing 
enrichment for students who exceed the standard. It begins with unpacking the intent and 
language of each standard, when learning goals are set and metrics are devised. It is therefore 
important to align instruction and assessment to a specific standard(s) in order to ensure 
students are making progress.  
 
It is recommended that the curriculum incorporate the use of rubrics, success criteria, or other 
scoring tools and metrics to assess student progress during learning. A rubric can serve as a 
criterion-referenced tool designed to measure students' performance against the performance 
expectation by the end of an assignment, task, or other learning goal. Instruction is similarly 
enriched using rubrics as instructors can use these to make informed decisions about how to 
teach certain content in the future (Brookhart, 2013).  Regular use of rubrics allows educators 
to point directly to the successes and gaps in student learning thus making more efficient 
instructional decisions.  
 
To exemplify this recommendation, an example from the grade 10, Module 3 curriculum is 
shown in Figure 2. In this example, vetters noted that the Teaching Notes could serve to 
develop a rubric using the “Aspects to consider: beginning with the witches, revealing 
Macbeth’s character through other characters…specific choice affects…” as discrete success 
criteria indicating what must be included in the Informational/Explanatory Essay for Formative 
Task 1. Each success criteria or a set of criteria must clearly align with major reading and writing 
standards.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Figure 2. Excerpt from Baltimore City Public Schools English Language Arts grade 10 curriculum, Module 3.  
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Similarly, in the grade 9, Module 1, the Culminating Task, as well as with routine writing, 
incorporating rubrics, scoring guides, and guidance around or models of standards-based 
rubrics and success criteria must be embedded in curriculum. Two examples show areas for 
improvement: 
Example 1- page 1 from the Instructional Guidance document reads, “Students read a number 
of texts and routinely write analyses in addition to writing through fuller process of the 
culminating task woven into the instructional guidance document…”  
Example 2- [no page numbers within document, both documents have same title] from October 
24-November 2, 2018 Instructional Guidance document with few details around how to 
structure lessons that pertain to the listed standards: W.9-10.2, W.9-10.4, and W.9-10.5, as 
shown in Figure 3:  
 

 
Figure 3. A screenshot from the Grade 9, Module 1 BCPSS curriculum showing few details on writing instruction aligned to 
standards.  

 
As part of this recommendation, consider adding guidance around how to develop rubrics 
aligned to standards; how to score written responses; how to write actionable feedback to 
students; all important components of the formative assessment process.  A point of clarity 
around the use of and reference to formative assessment. The MSDE has adopted the Council 
of Chief State School Officers (CCSSO, October 2018) updated definition of formative 
assessment. Many in the field have been led to believe formative assessment is a component of 
a lesson, such as an exit ticket, rather than a critical, evidence-based lever as part of the 
learning growth process. The CCSSO define formative assessment as: 
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a planned, ongoing process used by all students and teachers during learning and 
teaching to elicit and use evidence of student learning to improve student understanding 
of intended disciplinary learning outcomes and support students to become self-directed 
learners. Effective use of the formative assessment process requires students and 
teachers to integrate and embed the following practices in a collaborative and respectful 
classroom environment:  
• clarify learning goals and success criteria within a broader progression of learning;  
• elicit and analyze evidence of student thinking;  
• engage in self-assessment and peer feedback;  
• provide actionable feedback; and  
• use evidence and feedback to move learning forward by adjusting learning strategies, 
goals, or next instructional steps (CCSSO, 2018).  

 
When the process of formative assessment is learned, practiced, and implemented with both 
teachers and students in mind, research shows it has a positive impact on student learning and 
achievement. The Maryland State Department of Education has multiple resources, training, 
and other valuable tools to assist should the school system decide to invest in this critical lever.  

V. Check Accuracy of all Resources 

Within the vetted Modules and readings, there were hyperlinks to online content and excerpts 
from literary works and articles. Review of the curriculum showed examples of errors in these 
resources. For example, in grade 9 Module 1, the Hafiz poem “If God Invited You to a Party” is 
included. The last line in the printed and electronic curriculum reads “His jeweled dance Boor” 
but should read “His jeweled dance floor.” Two poems are included from this author, but the 
name is spelled differently on the two resources, which may result in confusion.  
 
In the grade 10 Module 3 vetted lessons, there are examples of hyperlinks that are no longer 
working. Scenes from the 2015 film version of Macbeth are listed for viewing, but none of those 
links are currently functional. While these links are described as “optional,” there is a reference 
to them on the lesson day after Formative Task #1, indicating that media may need to be 
updated. In grade 10 Module 4, a documentary on Netflix is listed as a secondary text without 
any guidance on how teachers will access this paid content. Alternate readings are provided “if 
teachers do not have access to the Netflix documentary”, however one of those from Fortune is 
also only available by subscription. There is no guidance on how these texts would be 
implemented in place of viewing the film.  
 
Periodically, the school system is encouraged to review, update, or replace resources as 
necessary. As that can be very time consuming, consider including the entire title of a resource 
and its author(s) to provide the information necessary to locate the exact resource online, 
should a link no longer function. In the current curriculum, the web address is not shown 
directly, but linked to the words “here” for each resource. An example from grade 10 Module 4 
is shown in Figure 4.  
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Figure 4. Excerpt from Baltimore City Public Schools grade 10 Module 4.  
 
If these links were broken, the teacher would likely be unable to search for the resource based 
on the description provided.  By clarifying the resource with full article and author names, 
“Hispanic and Latino identity” becomes “Hispanic and Latino Identity Is Changing by Mark Hugo 
Lopez.” Not only will this ensure that broken links do not interfere with lesson efficacy, but it 
would discourage educators from using resources outside of the curriculum, which may not be 
aligned to standards or grade appropriate.   

Discussion and Conclusion 

Curriculum grounded in standards is the foundation for improved student outcomes. It is a 

priority of the MSDE that all students engage in curriculum, instruction, and assessments that 

prepares them for postsecondary success. As a result, the Maryland State Board of Education 

adopted the Maryland College and Career Ready Standards. These standards identify what 

knowledge is measured through state assessments. 

It is essential that students in the Baltimore City Public School System have access to high-

quality curriculum that will prepare them for future success. With greater alignment to the 

Maryland College and Career Ready Standards and clearer guidance and resources within and 

across the grade 9 and grade 10 English Language Arts course, the written curriculum can 

become useable for first-year teachers, actionable for teacher-mentors and/or department 

chairs, and a reliable reference for school leadership. The MSDE is committed to supporting 

Baltimore City Public Schools in identifying and implementing curriculum and professional 

learning experiences that is in alignment with state standards and effective practices for 

curriculum and instruction.    

Next Steps  
Recent studies have shown that a high-quality curriculum can have a more noticeable impact 

than other commonly used interventions such as decreasing class size or merit pay for teachers 

(Steiner, 2018). Beginning with meeting the Recommendations for Improvement, such as 

tighter alignment between all facets of the curriculum (standards, content, objective, 

assessment, and all ancillary documents and hyperlinks) or ensuring a clear and balanced 

approach to all aspects of rigor, can make a difference. However, making the necessary 

revisions toward stronger curricula is only part of the shift necessary to make the greatest 

impact on student achievement (Steiner, 2018).   
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What follows must be a coordinated and collaborative partnership between the MSDE and 

Baltimore City Public School leaders throughout the process of making improvement to the 

English language arts curriculum. The MSDE is committed to supporting Baltimore City Public 

Schools in finding and implementing solutions in a reasonable timeframe. The MSDE will 

provide resources, tools, and training that supports the improvement and implementation of a 

high-quality English language arts curriculum. 
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Appendix A: Grades 3-10 English Language Arts Vetting Rubric 

Criteria I Background: Curriculum and instructional materials must reflect a wide range of text types and genres, as required by the standards. 
Knowledge built at one grade level should be expanded in other grade levels as indicated in the Vertical Progressions. 

I: Alignment to Maryland College- and Career- Ready Standards (MCCRS)  
Criteria 

Strengths 
Provide specific 
evidence or examples 
of commendations. 

Challenges or Concerns 
Provide specific evidence or 
examples of areas for 
improvement. 

Curriculum- 
❏ Measurable Alignment: includes a clear and specific purpose between MCCRS and the 

behavioral (measurable) objective. 
❏ Text Complexity: consistently provides opportunities to read both literary and 

informational texts in the text complexity grade band, which include a mix of short and full 
selections.  

❏ Vocabulary Acquisition: provides strategies for vocabulary acquisition. 
❏ Variety of Text:  There is a range of materials, both print and digital, which feature diverse cultures, represent high 

quality, and are appropriate in topic and theme for the grade level. 
Additional tool: Lexile Framework for Reading 

 
 
 
 

 

Qualitative Summary of Evidence 

Rating Scale for Part I: Select only one to support your summary above.  

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons.  

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable.  

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria 

Click graphic for website 

https://mdk12.msde.maryland.gov/INSTRUCTION/curriculum/ela/Pages/EnglishHomePage.aspx
https://lexile.com/educators/tools-to-support-reading-at-school/tools-to-help-teach-a-book/lexile-chapter-guides/
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Criteria II Background:   The Key shifts, as indicated in the adoption of the MCCRS (CCSS), are evident throughout. Thoughtful/Sustained focus on these shifts 
means students must have access to and regular practice with complex text and related academic language, reading, writing, and language standards. 
Instruction explicitly calls for students’ responses to be grounded in evidence from texts, both literary and informational. Lessons have a greater emphasis on 
informational texts in order to build knowledge through content-rich nonfiction, which includes literary non-fiction, historical documents, and scientific texts. 
(corestandards.org) 

II: Key Shifts are Evident  
Criteria 

Strengths 
Provide specific 
evidence or examples 
of commendations. 

Challenges and 
Concerns 
Provide specific 
evidence or examples 
of areas for 
improvement. 

Curriculum- 
❏ Text-based evidence: facilitates oral and written responses grounded in textual evidence and driven by higher-order 

thinking skills. 
❏ Writing from sources: suggests that students routinely draw evidence from texts in writing to analyze, create, or argue. 
❏ Academic vocabulary: focuses on building students’ vocabulary through instruction and context. 
❏ Balanced of Non-fiction to Literary text: In K-5, there is a 50/501 balance of nonfiction to literary texts, whereas in high 

school, nonfiction texts are to be more prominently featured in English classes as well as in science, history, and technical 
classes to maintain a 70/30* balance of nonfiction to literary texts.  

  

 
 
 

Qualitative Summary of Evidence 

Rating Scale for Part II: Select only one to support your summary above.  

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons.  

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable.  

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria. 

                                                      
1 *The balance of non-fiction and fiction should be evident over the course of the unit; however, breakdown may not necessarily 

be seen in each lesson. For example, over the course of a unit, literary text explicitly connected to standards-based lessons as 
well as non-fiction text should reflect the 50/50 or 70/30 split. 

http://www.corestandards.org/other-resources/key-shifts-in-english-language-arts/
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Criteria III Background: While scaffolds are not a part of the standards themselves, it is important to meet the range of student needs in the classroom. 
Supports and scaffolds should draw students back to the text and provide strategies for vocabulary acquisition. All scaffolding and supports require ongoing 
formal and informal assessments that provide multiple opportunities for students to demonstrate their proficiency, both cooperatively and independently. 
Scaffolding is not just intended for struggling students, but also for students who are ready for above grade-level work.  

III: Instructional Supports Build Proficiency and Independence 
Criteria 

Strengths 
Provide specific 
evidence or examples 
of commendations. 

Challenges or 
Concerns 
Provide specific 
evidence or examples 
of areas for 
improvement. 

Curriculum- 
❏ Equal Access to Text: provides all students with multiple opportunities to engage with text of appropriate 

complexity for the grade level. 
❏ Close Reading Techniques: focuses on challenging sections of text(s) and engage students in productive 

struggle through academic discussion and text-dependent questioning techniques that build toward 
independence and proficiency. 

❏ Evidence of Differentiation: Considers students with disabilities, English learners, and students who are 
performing at or below grade level. 

❏ Extensions are Appropriate: Provides extensions for students who read well above grade level. 

  

Qualitative Summary of Evidence 
 

Rating Scale for Part III: Select only one to support your summary above.  

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons.  

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable.  

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria. 
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Criteria IV Background: Since assessment drives instruction, lessons include regular formative and summative measures to determine 
whether students are mastering standards-based content and skills.  

IV. Assessment Design and Purpose 
Criteria 

Strengths 
Provide specific 
evidence or examples 
of commendations 

Challenges or 
Concerns 
Provide specific 
evidence or examples 
of areas for 
improvement 

Curriculum- 
❏ Valid Measures: elicits observable evidence of the degree to which a student can 

independently demonstrate mastery of the standards with appropriately complex text.  
❏ Success Criteria: includes aligned rubrics and/or assessment guidelines sufficient for 

interpreting performance. 
❏ Accommodations and Accessibility: includes assessments appropriate to all students.  
❏ Reliable Measures: includes assessments, whether formal or informal, designed to provide 

multiple opportunities for students to demonstrate their proficiency.  

  

Qualitative Summary of Evidence 

Rating Scale for Part IV: Select only one to support your summary above.  

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons.  

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable.  

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria. 

  



English Language Arts Curriculum Vetting Report: Baltimore City Public Schools 

 

March 2020  41 
 
 

Appendix B: Grade K-10 English Language Arts Consensus 

Report  

 
 
 
 
 
 

I. Alignment to MCCRS 

(Check ☑ all that apply.) 

II. Key Areas of Focus/Shift in MCCRS 

(Check ☑ all that apply.) 

III. Instructional Supports 

(Check ☑ all that apply.) 

IV. Assessment/Measurability 

(Check ☑ all that apply.) 

☐Measurable Alignment: Lessons includes a 

clear and specific purpose between MCCRS 
and the behavioral (measurable) objective. 

☐Text-based evidence: Lessons 

facilitate rich text-based discussions 
and responses driven by thought-
provoking questions about common 
texts (including read alouds and other 
media). 

☐Equal Access to Text: Lessons 

provide all students with multiple 
opportunities to engage with text 
(including read alouds) of appropriate 
complexity for the grade level.  

☐Valid Measures: Lessons elicit 

observable evidence of the degree to 
which a student can independently 
demonstrate foundational skills and 
targeted grade level literacy.  

☐Text Complexity: Lessons include engaging 

with texts that align with the requirements in 
the standards and are of sufficient scope for 
the purpose. 

☐Writing from sources: Lessons 

provide opportunities for students to 
routinely draw evidence from texts 
and present ideas and information 
through writing and/or drawing and 
speaking. 

☐Close Reading Techniques:  Lessons 

make reading texts closely (including 
read alouds) a central focus of 
instruction and includes opportunities 
for students to ask and answer text-
dependent questions. 

☐Success Criteria: Lessons include 

aligned rubrics and/or assessment 
guidelines sufficient for interpreting 
performance. 

 

☐Vocabulary Acquisition: Lessons provide 

strategies for vocabulary acquisition. 
 

☐Academic vocabulary: Lessons 

focus on explicitly building students’ 
vocabulary and concepts of syntax. 

 

☐Evidence of Differentiation: 

Considerations are made for students 
with disabilities, English learners, and 
students who are performing at or 
below grade level. 

☐Accommodations and Accessibility: 

Assessments are appropriate for all 
students.  

 

☐Variety of Texts:  There is a range of 

materials, both print and digital, which 
feature diverse cultures, represent high 
quality, and are appropriate in topic and 
theme for the grade level. 

☐Balance of Informational to 

Literary text: In K-2, there is a 50/50 
balance of informational and literary 
texts. 

☐Extensions are Appropriate: 

Provides extensions for students who 
read above grade level. 

☐Reliable Measures: Assessments, 

whether formal or informal, are 
designed to provide multiple 
opportunities for students to 
demonstrate their proficiency. 
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Directions: Using the criteria evidenced above and the Evaluation Rubric notes, provide a synthesis of the 
strengths and challenges in the curriculum. Be sure to cite specific objective examples for each of the criteria.  

I. Alignment to MCCRS II. Key Areas of Focus/Shift in MCCRS 
 

III. Instructional Supports 
 

IV. Assessment/Measurability 
 

Synthesis of Strengths 
 
 
Challenges/Concerns 
 
 

Synthesis of Strengths   
 
 
Challenges/Concerns 

Synthesis of Strengths   
 
 
Challenges/Concerns 

Synthesis of Strengths   
 
 
Challenges/Concerns 

 

Select an overall rating for all lessons 
evaluated for the grade level. 

☐ 4-Meets almost all or all of the criteria with 

strong connections between standards and 
lessons. 

☐3- Meets most of the criteria with strong 

connections between standards and lessons. 

☐2- Meets some of the criteria, but 

connection between standards and lessons 
are questionable. 

☐1- Meets few of the criteria and connections 

between standards and lessons are weak or 
vague. 

☐0- Does not meet the criteria. 

Select an overall rating for all lessons 
evaluated for the grade level. 

☐ 4-Meets almost all or all of the criteria with 

strong connections between standards and 
lessons. 

☐3- Meets most of the criteria with strong 

connections between standards and lessons.  

☐2- Meets some of the criteria, but 

connection between standards and lessons 
are questionable. 

☐1- Meets few of the criteria and connections 

between standards and lessons are weak or 
vague. 

☐0- Does not meet the criteria. 

Select an overall rating for all lessons 
evaluated for the grade level. 

☐ 4-Meets almost all or all of the criteria with 

strong connections between standards and 
lessons. 

☐3- Meets most of the criteria with strong 

connections between standards and lessons.  

☐2- Meets some of the criteria, but 

connection between standards and lessons 
are questionable. 

☐1- Meets few of the criteria and connections 

between standards and lessons are weak or 
vague. 

☐0- Does not meet the criteria. 

Select an overall rating for all lessons 
evaluated for the grade level. 

☐ 4-Meets almost all or all of the criteria with 

strong connections between standards and 
lessons. 

☐3- Meets most of the criteria with strong 

connections between standards and lessons.  

☐2- Meets some of the criteria, but 

connection between standards and lessons 
are questionable. 

☐1- Meets few of the criteria and connections 

between standards and lessons are weak or 
vague. 

☐0- Does not meet the criteria. 
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Appendix C: Evidence Organizer 

Criteria I.  Alignment to Maryland College- and Career-Ready Standards 
Curriculum must reflect a wide range of text types and genres, as required by the standards. Knowledge built at one grade level should be expanded in other grade 
levels.  

Overall Rating Assigned by Vetter(s): ☐4 ☐3 ☐2 ☐1 ☐0 

Summary of Recommendation(s) = Opportunities for Growth 
from Consensus Report 

 
 

 Grade Band Claim 
from Consensus Report (Challenges/Concerns) 

Evidence and/or Examples 
from Consensus and Grade-level Findings as a Challenge/Concern 

 
 

 

Research-Based Rationale for  
Opportunities for Growth aligned to each Recommendation 

 
 

Summary of Strengths = Areas of Promise 
from Consensus Report 

 
 

Research-Based Rationale for  
Areas of Promise 
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Criteria II. Key Shifts are Evident 
The Key shifts, as indicated in the adoption of the MCCRS (CCSS), are evident throughout. Thoughtful/Sustained focus on these shifts means students must have access to and regular practice with complex 

text and related academic language, reading, writing, and language standards. Instruction explicitly calls for students’ responses to be grounded in evidence from texts, both literary and informational. 

Overall Rating Assigned by Vetter(s): ☐4 ☐3 ☐2 ☐1 ☐0 

Summary of Recommendation(s) = Opportunities for Growth 
from Consensus Report 

 

 Grade Band Claim 
from Consensus Report (Challenges/Concerns) 

Evidence and/or Examples 
from Consensus and Grade-level Findings as a Challenge/Concern 

  
 
 

Research-Based Rationale for  
Opportunities for Growth aligned to each Recommendation 

 
 

 
 

Summary of Strengths = Areas of Promise 
from Consensus Report 

 
 

Research-Based Rationale for  
Areas of Promise 
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Criteria III. Instructional Supports Build Proficiency and Independence 
Supports and scaffolds should include small group instruction informed by the assessment of foundational skills including phonological awareness and phonics. All scaffolding and supports require ongoing 
formal and informal assessments that provide multiple opportunities for students to demonstrate proficiency, both cooperatively and independently. Scaffolding is intentionally designed for all student 
needs.  

Overall Rating Assigned by Vetter(s): ☐4 ☐3 ☐2 ☐1 ☐0 

Summary of Recommendation(s) = Opportunities for Growth 
from Consensus Report 

 

 Grade Band Claim 
from Consensus Report (Challenges/Concerns) 

Evidence and/or Examples 
from Consensus and Grade-level Findings as a Challenge/Concern 

  
 

Research-Based Rationale for  
Opportunities for Growth aligned to each Recommendation 

 
 

 

Summary of Strengths = Areas of Promise 
from Consensus Report 

 

Research-Based Rationale for  
Areas of Promise 
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Criteria IV. Assessment Design and Purpose 
Since assessment drives instruction, lessons include regular formative and summative measures to determine whether students are mastering standards-based content and skills. 
Overall Rating Assigned by Vetter(s): ☐4 ☐3 ☐2 ☐1 ☐0 

Summary of Recommendation(s) = Opportunities for Growth 
from Consensus Report 

 

 Grade Band Claim 
from Consensus Report (Challenges/Concerns) 

Evidence and/or Examples 
from Consensus and Grade-level Findings as a Challenge/Concern 

  
 
 

Research-Based Rationale for  
Opportunities for Growth aligned to each Recommendation 

 
 

 

Summary of Strengths = Areas of Promise 
from Consensus Report 

 
 

Research-Based Rationale for  
Areas of Promise 

 
 
 

 
  



English Language Arts Curriculum Vetting Report: Baltimore City Public Schools 

 

March 2020  47 
 
 

Appendix D: Curriculum Vetter and Report Writer Information 

Curriculum Vetting Leadership Team 
● Tiara Booker-Dwyer, Assistant State Superintendent  
● Ed Mitzel, Executive Director of Leadership Development and School Improvement 
● Laura Liccione, Coordinator of Academic Improvement 
● Tara Corona, Continuous Improvement Specialist 
● Anders Alicea, Instructional Transformation Specialist 
 
English Language Arts Curriculum Vetters 

● Dr. Andrew Freeburger,  
Baltimore County Public Schools and 
Associate Professor at Notre Dame of 
Maryland University 
 
● Susan Corby,  
Anne Arundel County Public Schools 
National Board Certified Teacher and 
Writing Tutor at University of Maryland 
Graduate Studies 
 
● Christian Bouselli  
Carroll County Public Schools and Adjunct 
Professor at McDaniel College for English 
and TESOL  
 
● Thomas Porter  
Cecil County Public Schools 
 
● Richetta Coelho-Tooley  
Prince George’s County Public Schools 
 
● Dr. Rachel McGann  
Allegany County Public Schools and Adjunct 
Professor at Frostburg State University for 
the Master of Education Program 

 
● Donna Beeman  
Allegany County Public Schools 
 
● Amy Siracusano  
Calvert County Public Schools 

 
● Lisa Sauerwald  
Baltimore County Public Schools 
 
● Shannon Fuller  
Howard County Public Schools 
 
● Julie Heltsley  
Anne Arundel County Public Schools 
 
● Steven Van Rees  
Calvert County Public Schools and 
Educational Coach for Harvard Graduate 
School of Education 
 
● Tricia Blackman  
Prince George’s County Public Schools 
 
● Linda Gent  
Queen Anne’s County Public Schools
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Mathematics Curriculum Vetters 
● Beth Sappe  

Baltimore City Public Schools 
 

● Deborah Mateer 
Harford County Public Schools 
 

● Brenda Hommel  
National Board Certified Teacher, Worcester 

County Public Schools 
 

● Sherri Stevens 
Montgomery County Public Schools 
 

● Theresa Gloyd 
Retired - Queen Anne’s County Public Schools 
 

● Nicole Paris  
Frederick County Public Schools 

 
● Carolyn Thomas  

Montgomery County Public Schools 
 

● Kimberly Quintyne  
Howard County Public Schools 
 

● Bridget Dunbar 
Saint Mary’s County Public Schools and Adjunct 

Instructor at St. Mary’s College 
 

● Brett Parker  
Baltimore County Public Schools 
 

● Asha Johnson,  
Howard County Public Schools 

 
 
 
 
 
Curriculum Report Writers 
● Portia Bates 
● Tameka Payton, Ph.D. Psychometric Solutions, LLC 
● Thomas Porter 


